Promising Practices
Wraparound in Schools
by Mark Katz, Ph.D.

Parents, educators,
health-care providers
and well-informed
consumers are finding
creative ways to address
the needs and daily
challenges of those who
struggle with AD/HD. In
each issue of Attention,
we highlight one
innovative program,
model or practice and
pass on appropriate
contacts so that
you can implement
similar efforts in
your community.
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or families of school-age children and youth struggling to overcome adversities above and beyond the AD/HD spectrum, a promising new
model of care offers hope for better days down the road. The model weaves
together system of care principles, including the wraparound planning process, with schoolwide positive behavior supports (SWPBS).
System of care principles are familiar to
many mental health and child welfare professionals, but less so to educators and other professionals who work in schools. Schoolwide positive
behavior supports, on the other hand, are familiar to those working in school settings, but less
so to those working in the fields of mental health
and child welfare. Yet both paradigms share
common attributes, which may be why they
weave together so nicely.
For example, both are strengths-based and
focus attention on what is going well. Both also
study conditions contributing to things going
well, and explore ways to change or re-design
living and learning environments to reflect these
conditions so that things can go well more often
and in other settings. Also, both are family- and
teacher-friendly. Each views parents and teachers as full partners in designing interventions.
Both also rely on a team effort, where members
tailor services to meet individualized needs.
When interventions fail, both also try to learn
from the experience in order to modify interventions so they will work better. And both represent alternatives to deficit-based models that
often feel stigmatizing to the very people the
services are designed to help.

Different paradigms
Lucille Eber, a featured presenter at last year’s
CHADD conference in Chicago, is an Illinois
educator known nationally for her groundbreaking work in linking the SWPBS world with system of care principles and the wraparound planning process. Eber believes that each paradigm
has its own unique qualities.
Wraparound teams, for example, are driven
by families, unlike IEP teams which are driven
by professionals. In wraparound, families also
decide who should be on the team. When family
members have a choice, teams include people
who children, youth and parents see as natural
supports—extended family members, mentors,

coaches, or others. Wraparound planning also
extends well beyond a school day, addressing
child, youth and family needs encompassing a
broad array of life domains, among them living
conditions, issues of personal safety, financial
needs, medical needs, legal needs, cultural-spiritual needs, as well as others. Within wraparound
planning, family members also get to define
what an improved quality of life will mean both
at home and at school. This is different than
the typical IEP process, in which schools present goals and objectives to the family. Families
also determine where meetings will be held.
A family can choose to hold a meeting in the
home or at a place nearby where they feel more
comfortable.
There are also attributes unique to SWPBS,
says Eber. For example, SWPBS draws upon a
wide array of well-researched interventions that
have been shown to increase success experiences at school, behavioral skills and academic
functioning—when replicated with fidelity, that
is. They also include built-in data collection procedures. By simply collecting and analyzing specially-designed incident reports, school staff can
see where problems are occurring, when they
are occurring, and who is involved. Information
is also quickly retrievable, allowing for quick
intervention. Schools trained in SWPBS are also
skilled in examining what function or purpose a
student’s behavior problem is serving. By knowing what is driving the behavior, it is easier to
prevent the behavior and to also teach, practice,
and reinforce replacement behaviors.
SWPBS models also draw upon important
advances in prevention, according to Eber. A
three-tiered prevention hierarchy weaves together
primary (universal) preventive interventions
designed to benefit all students, secondary preventive interventions designed to help children
and youth likely to develop serious school problems if ignored, and tertiary preventive interventions designed for that smaller percentage of
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Wraparound requires
active family and teacher
participation.

school-age children with complex needs whose problems have
become quite serious. Research shows that when faithfully
replicated, this three-tiered prevention model can produce a
number of positive outcomes, including far fewer aggressive
incidents on campus, far fewer referrals for problem behavior, a
greater sense of safety among students in general, and improvements in academic performance.
Until recently, though, less was known about the benefits
of SWPBS with students at the tertiary level. But that is changing, thanks to the efforts of families and professionals who have
been successful in weaving wraparound and SWPBS principles
together. “At the tertiary level,” says Eber, “we’re documenting gains with students who previously have not experienced
success.”

students with complex needs who formerly were unresponsive
to more traditional, categorically based services.
Anyone interested in learning more about these results,
or more about Eber’s work in Illinois and elsewhere around
the country, is encouraged to visit the Web site of Illinois
Positive Behavior Intervention and Supports (PBIS), www.
pbisillinois.org. An audiotape of Eber’s presentation at the
2006 CHADD conference in Chicago is also available through
CHADD’s online store (www.chadd.org). Those wishing to
learn more about SWPBS in general can do so by logging onto
the national PBIS Web site at www.pbis.org. You may also
want to obtain a videotape of George Sugai’s presentation at
the 2003 CHADD Conference in Miami Beach. ■
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How it works
In schools using both paradigms, a school wraparound facilitator helps families create wraparound plans for students
unresponsive to lower-level preventive interventions. In partnership with other members of the team, students and parents define quality of life goals, including those extending to
non-school settings (home and community) and life domains.
Team members can also choose to conduct a functional behavioral assessment and use the results to develop a behavior support plan.
Since SWPBS plans are data-driven, team members will
have access to ongoing information to see whether plans are
working; if not, they’re changed. Also, just as the wraparound
process requires family voice in designing and owning any
interventions occurring at home or in the community, wraparound in schools requires teacher voice in designing and owning any interventions occurring in the classroom. Says Eber,
“How many times have you been sitting in an IEP meeting
listening to professionals describe interventions for teachers
that teachers know won’t work in their classrooms?” In SWPBS
schools that are successfully incorporating wraparound, teachers, just like families, are assured voice and ownership of the
plan before moving to implementation.
According to Eber, an increasing number of Illinois schools
are now integrating SWPBS with system of care principles and
the wraparound planning process. She cites recent outcome
data from a sampling of these schools showing clear benefits to
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